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Abstract 

Paulo Freire's "Pedagogy of the Oppressed" is a really important book when we talk about how we teach and 

learn. He didn't like the old way, what he called the "banking model," where teachers just pour knowledge into 

student’s heads, because he thought that just kept unfair systems going. Instead, Freire wanted a method 

where students talked to each other and thought critically so they could understand the world around them 

and their place in society. This idea is made even stronger by recognizing the "community cultural wealth" 

that students from marginalized communities already have such as knowing how to navigate different systems 

or how to build strong relationships which means they have valuable strengths (Tara J Yosso, p. 114-136). 

Also, Freire thought it was important for students to become subjects of their own lives which is in line with 

what Gert Biesta says. According to Biesta education is supposed to empower people to become free 

individuals (Biesta G, p. 89-104). So, overall, Freire's work challenges us to rethink education and push for big 

changes. 
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Paulo Freire's "Pedagogy of the Oppressed" and its significance in educational theory 

To truly grasp the importance of Paulo Freire's "Pedagogy of the Oppressed," it's vital to first recognize the 

core idea that underpins it all: that education should be about freedom, not oppression. Freire takes issue 

with the conventional ways of teaching, specifically what he calls the "banking concept," where students are 

basically seen as empty vessels to be filled with knowledge. Instead, he champions a more conversational, or 

dialogical, method. This method emphasizes thinking critically, reflecting deeply, and a mutual exchange of 

learning between the teacher and the student. This shift in how we view education is, in most cases, vital to 

tackling inequalities deeply embedded in our systems and bringing about real change in society. Freire's 
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ideas still strike a chord today in conversations around making education more inclusive and ethical, as some 

studies show when they use liberation theology and pedagogy to support all students, those with disabilities 

included (Carlson et al.). Recent writings also show that Freire's framework sparks discussions about how 

well it fits into our interconnected world of today, leading educators to rethink their approaches to teaching 

in order to combat both ideological and material forms of dominance (C Hulsey D et al.). 

 

The Concept of Oppression in Freire's Work 

Paulo Freire, in his “Pedagogy of the Oppressed”, really unpacks how complicated oppression is, suggesting 

it seeps into everything from schools to broader culture and social setups, which ends up holding people 

back. He's not a fan of the "banking model" in education, where teachers basically dump information into 

students' heads, since that just keeps a cycle going where some people are in charge and critical thinking 

takes a backseat. It doesn't really empower anyone, and instead keeps things conservative, pushing aside 

learning that could actually change things. Just look at that study from the University of the Third Age 

(Formosa et al.); it shows how even well-meaning schools can accidentally prop up ideas that are kind of 

oppressive. It's interesting because Freire's ideas line up with thinkers like Gramsci (Mayo et al.), pointing 

out that education isn't just about learning, but is also a space where power plays out, which means educators 

need to actively work towards liberating practices. 

 

Examination of how Freire defines oppression and its impact on education and society 

Paulo Freire, in “Pedagogy of the Oppressed”, doesn't just frame oppression as a power imbalance. Instead, 

he sees it as a really embedded social issue. This condition suppresses marginalized groups' ability to think 

critically. This lack of awareness really keeps educational disparities going, because students can't question 

or change their own worlds. Freire’s idea of “conscientização” is all about raising awareness, specifically, 

about social, political, and economic problems. This awareness helps people to be active in their liberation. 

This philosophy has impacts beyond just individual empowerment; it can, generally speaking, cause societal 

change. For example, when music education uses collaborative methods that are tied to critical pedagogy, it 

makes an environment that helps “conscientização”. This, in turn, encourages students to confront injustices 

both in and out of their communities (Talbot et al.). Also, educational practices that are sustainable and 

connected to Freire’s values can push forward initiatives that help global citizenship. These initiatives also 

help contribute to collective well-being, promoting both individual *and* societal progress in keeping with 

the UN’s vision for education (Carmona et al.). 

 

The Role of Dialogue in Education 

Paulo Freire viewed dialogue as central to education that truly transforms, enabling educators and students 

to build knowledge together, a collaborative effort. This kind of dynamic differs greatly from what's known 

as the "banking model," where knowledge is simply poured into students, who are seen as passive recipients, 

and this actually hurts their ability to think critically. Freire argued for a dialogical method that not only gives 

students power but also deepens their grasp of their social and political circumstances, opening up paths for 

working together to fight against injustice. Contemporary studies also emphasize how dialogue and critical 

pedagogy work together, pointing out that programs like the University of the Third Age can sometimes 

mirror older ways of teaching, hindering real dialogue. In most cases, as noted in critical educational theory, 
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these programs often don't move beyond the existing situation; they tend to reinforce a one-way delivery of 

information instead of fostering the egalitarian exchange that Freire supported (Mayo et al.) (Formosa et al.). 

 

Analysis of Freire's emphasis on dialogue as a means of liberation and critical consciousness 

Freire highlights dialogue, really, as a way to achieve liberation and a critical understanding, and this, he 

believes, reveals the truly transformative possibilities within education. He suggests that real dialogue - and 

this is key - which involves mutual respect and active participation, helps people ask the critical questions 

that are needed to overcome oppressive systems. This idea fits well with the wider discussion in critical 

pedagogy, particularly the works of thinkers like Gramsci (Mayo et al.). Gramsci's ideas about how education 

and power interact really echo Freire's approach. However, the typical "banking model" of education, which 

sees learning as just passing on information, actually stops this critical dialogue from happening. It limits 

learners, turning them into passive recipients of knowledge (Formosa et al.). Freire, by promoting a dialogue-

based approach, asks people to work together to build knowledge. This, in turn, cultivates an awareness that 

both recognizes and challenges the social injustices we see. So, dialogue isn't just an educational tool; it's also 

an essential way to promote empowerment and bring about social change. 

   

Reflection on the relevance of Freire's ideas in contemporary educational practices and social justice 

movements 

Paulo Freire's pedagogical ideas their impact stretches way beyond the era in which they were conceived; 

they still have profound effects on how we teach and on social justice movements today. He puts significant 

weight on critical literacy. Students, in his view, shouldn't just read words; they should dig in and think 

critically about the socio- political systems that shape those words. This thinking is reflected quite often in 

our modern educational approaches, which often recommend working together in learning experiences 

similar to those that critical pedagogue like Don Lorenzo Milani suggested. Milani’s push to fight unfairness 

based on class and to foster learning as a group strikes a chord with Freire's thought that education should 

empower, backing up the notion that learners can be people who cause change, not just people who absorb 

info (Mayo et al.). And there's also the statement that Africana groups need to put their own freedom first, 

instead of just counting on political stuff. This echoes Freire’s belief that becoming conscious is how we 

achieve social justice (Simmons et al.). So, Freire’s ideas are still shaping and sparking movements that push 

for fairness in schools and real change in how our systems work. 

 

Conclusion 

As we wrap up our look at Paulo Freire's “Pedagogy of the Oppressed”, it's clear that his ideas still matter 

because they push us to question unfair systems in education and help us create a more freeing way of 

teaching. Freire championed a method of dialogue, which not only gives learners more power but also 

stresses how important it is to think critically about the world around us. This idea connects with modern 

educational approaches focused on making social change, especially when facing neoliberal pressures that 

tend to value economic benefits more than human values in education. Research on adult education in 

Ireland shows these neoliberal ideas can actually get in the way of building a caring place to learn (McEvoy 

et al.). So, in line with Freire's thinking, there's a strong need for radical popular education that puts 

solidarity and sustainability first, as they're key for bringing about real change in today's educational 

environments (Bulugu et al.). 
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